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Nigning Standardized and Cur-

ricu|um-Baxe(| Nssessments o

Provide Oprima| Assessment
Resulrs

Both standardized and curriculum-based assessments
assist us in collecting data about infants and toddlers
with special needs. However, many standardized as-
sessments do not help us make determinations about
appropriate intervention targets and ongoing progress
monitoring. In turn, curriculum-based assessments do
not always assist us in determining eligibility accurately
because there is no standard score. To optimize best
practices, both of these tools can be used in conjunction
with each other. Thus, the curriculum based assessment
(CBA) is to be used to corroborate the decisions made
by the standardized assessment. Feedback from early
intervention personnel cite three reasons to use both
tools: 1) the CBA results expand both the depth and
breadth of developmental information on children; 2)
time savings of not having to use a second standard-
ized measure (multiple measures are required by IDEA),
and; 3) information from a curriculum-based assessment
assists in the development of quality IFSP outcomes,
activities/strategies.
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% Curriculum-based: assesses the percentage of material mastered in a given cur-
riculum or within developmentally appropriate activities.

% Criterion-referenced: to ascertain whether or not a child has acquired a pre-deter-
mined set of skills.

% Normed-referenced or standardized: to compare a child with a norm or a stan-
dard group.

% Portfolio assessment: a systematic collection of a variety of teacher observations
and child/family products, collected over time, that reflect the child’s progress and
developmental status. Examples are collected in a natural setting which reflect
his/her true attainment of skills.

% Work samples: a snapshot of the child’s functional abilities in natural settings which
can include photographs, drawings, or stories or anecdotes from the parent/care-
giver about the child.

% Language samples: quotations and dictations of the child’s language and/or the
child and caregivers’ language interaction.

% Routines-based assessment: the family and/or child care provider map out the
child’s daily routines, participation level and developmental needs in each routine
(Boone & Crais, 2002).

% Functional assessment: the process of determining the relationship between
events in a person’s environment and the occurrence of behaviors.

% Specialized tools: a tool used, by team decision, in the event of limited data col-
lection through traditional means. These tools are used to gain more information for
IFSP development and intervention planning. Examples would include a child with a
low functioning level, sensory impairment, social-emotional delay/attachment disor-
der or specific diagnosis such as autism.
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