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What should children learn and 
how ought they best learn it? Most 
would agree that schools should teach 
children how to do things that our 
culture valuesÑ that is, to read, to 
compute mathematical problems, to 
communicate effectively. And yet 
such a response in a pluralistic soci-
ety such as the Unites States is much 
less simple than it might appear.  
What do we mean, after all, by the 
phrase Òcommunicate effectivelyÓ?  
Does this mean that all children 
should learn Spanish, sign language, 
and computer skills? Discussions 
about curriculum (content and 
method) lack integrity if the discuss-
ants cannot also respond to these two 
related questions: Who says so, and 
why? Using an integrated curriculum 

An Integrated Early Childhood 
Curriculum 
 
By Rebecca S. New 
2005 KITS Summer Institute Presenter 
 

Refocusing our Perspective Based on the Available Evidence 
Five teams in Kansas are participating in an initiative entitled "Implementing Evidenced-Based 
Practices in Early Childhood Intervention: Coaching in Early Childhood" facilitated by M'Lisa 
Shelden and Dathan Rush. These teams include Flint Hills Special Education Cooperative, 
Geary County Infant-Toddler Services, Northeast Kansas Infant-Toddler Services, Infant-
Toddler Services Network of Riley County, and Shawnee County Infant-Toddler Services. The 
KITS newsletter will continue to include information about this initiative and the availability of 
other training opportunities as they are offered. Below is an excerpt, reprinted with 
permission, from Shelden & Rush, 2005. 
 

 Looking back on our careers as 
early interventionists, particularly as 
we moved from center-based services 
to supporting families in natural 
learning environments (circa 1990), 
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 approach, educators of young chil-
dren can address these issues by re-
specting the critical need to justify 
decisions associated with educational 
imperatives.   

An integrated curriculum empha-
sizes the necessity of making explicit 
connections between learning experi-
ences in an educational environment 
and childrenÕs whole lives, including 
their experiences both inside and out-
side of the classroom. What follows 
are four broadly defined qualities that 
might characterize an integrated cur-
riculum that seriously acknowledges 
its responsibility to young children 
who are growing up in a pluralistic 
democratic society.  
 

  

we realized early on that kerplunking 
what we'd always done in the clinic 
into families' living rooms didn't 
make sense. We soon learned that 
being in a family's home provided us 
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CoordinatorÕs Corner 
 
NEWS FROM KDHE 

Hello from Topeka and the 
Kansas Department of Health 
and Environment (KDHE) In-
fant-Toddler Services. This is an 
exciting yet challenging time in 
Kansas right now, as we are in 
the midst of three initiatives be-
ing developed to promote evi-
dence-based practices in the field 
of early intervention. IÕm going 
to briefly discuss these initiatives 
and provide the links for more 
information.   

As many of you know, the 
Office of Special Education has 
given the state of Kansas the task 
of developing a child and family 
outcome measure for infants, 
toddlers and preschoolers with 
disabilities. These measures will 
be used at the local and state 
level to provide accountability to 
the Office of Special Education. 
We are working with the Early 
Childhood Outcomes (ECO) 
Center to develop and implement 

our outcome measurement system. 
Along with the Kansas State De-
partment of Education, we have se-
lected the assessment tools, sent a 
survey to all Part C coordinators as 
well as Special Education Directors, 
and are in the process of finalizing 
these selections and sending them to 
the field for input. Training on the 
outcome measurement system will 
occur in the Spring of 2006.   
 
For more information: 
www.fpg.unc.edu/~eco/index.cfm 
 

Another initiative, Caring for 
Infants and Toddlers with Disabili-
ties: New Roles for Physicians 
(CFIT), is based upon a model that 
addresses a universal challenge in 
early intervention and the involve-
ment of physicians in community 
early intervention systems. This 
training provides pediatricians and 
family physicians with the informa-
tion and skills they need to be 
participants on community-based 
early intervention teams.  

State planning for this initiative 
has been going on for approximately 
six months with a collaborative team 
of physicians, parents, state person-
nel and local network coordinators. 
An introductory seminar (via inter-
active television) will introduce phy-
sicians to the concepts of: 1) a com-
munity-based, interdisciplinary, in-
teragency early intervention ap-
proach; 2) family-centered services; 
and 3) the Independent Study proc-
ess. This seminar will take place on 
Friday, April 28, 2006 from 7:00 -
10:00 a.m. 
 
For more information: 
www.cdr.org/physicians.shtml 

 
 

 
 
Lead in ChildrenÕs  

Lunch Boxes? 
 
The Center for Environmental 
Health issued a press release 
on August 31, 2005 regarding 
the potential dangers of lead in 
vinyl lunch boxes. See 
http://www.cehca.org/lunchbox
es.htm or 
http://www.msnbc.msn.com/id/9
591140/ for details. 

 
Our last exciting initiative at 

KDHE is Evidence-Based Pri-
mary Coaching which involves 
five early intervention teams (see 
list of teams on page 1 in Refo-
cusing our Perspective Based on 
the Available Evidence article) 
who are currently changing the 
way they practice.  

Coaching in Early Childhood 
is affiliated with the Center for 
Dissemination and Utilization at 
the Orelena Hawks Puckett In-
stitute. The focus of this initiative 
is to investigate the characteristics 
and utilization of coaching to pro-
mote the adoption, use of, and 
adherence to evidence-based 
natural learning environment 
practices for children from birth 
to age three and their families. 
 
For more information:  
www.coachinginearlychildhood.o
rg/ 
 

Please do not hesitate to con-
tact any of the staff at Infant Tod-
dler Services (785-296-6135) as 
we continue to be committed to 
making Kansas a great place to 
raise infants and toddlers with 
special needs. 
 
Ñ submitted by Deanna Peterson, 
Part C Coordinator, KDHE Infant-
Toddler Services 

 

 



Refocusing our Perspective continues from page 1 

 

 
 
 

DATE EVENT CONTACT PERSON 
11/17-18/05 Kansas Head Start Association Annual Conference, Wichita Mary Baskett, 913-422-1700 
11/18/05 Vision Screening & Assessment, Salina 785-628-6128, 

ahecnorthwest.kumc.edu 
12/3/05 Our Combined Voices: Making a Difference for Children 

with Disabilities, Statewide Inclusion Conference, Wichita 
leia@familiestogetherinc.org 
 

2/11/06 Families Together Statewide Conference, Kansas City leia@familiestogetherinc.org 
3/2-3/06 Making a Measurable Difference for Young Children and 

Families: Kansas Division for Early Childhood Conference, 
Overland Park Double Tree Hotel 

Dale Walker, 913-321-3143, 
conferencechair@kdec.org 
www.kdec.org 

3/19-21/06 Kansas Fatherhood Summit, Wichita Marriott Tammy Aguilar, 785-368-6350, 
TXA@srskansas.org 

4/26-28/06 KSDE Annual Conference/TDAP Conference, Wichita www.ksde.org/annualconference 
4/28/06 Caring for Infants & Toddlers with Disabilities (CFIT) 

PhysicianÕs Training, ITV sites across Kansas 
Deanna Peterson, 785-296-2245, 
dpeterson@kdhe.state.ks.us 

6/20-23/06 KITS Summer Institute, Manhattan Misty Goosen, 785-864-0725, 
mistyg@ku.edu 

 
Other Training Calendars: 
 
• KCCTO child care or CDA advisor trainings: http:/ /www.kccto.org/ training.htm 
• Families Together Family Enrichment Weekends, Parent Networking Conferences and Mini-

Conferences: www.familiestogetherinc.com 
• HeadsUp Network distance training for Head Start and early childhood: www.heads-up.org 
• ChildrenÕs Alliance Training Team: www.childally.org/ training/ training.html 
• KACCRRA: www.kaccrra.org 
• Capper Foundation: www.capper.org 
• Council for Exceptional Children: www.cec.sped-org/pd 
• KSDE Student Support Services: online.ksde.org/calendar.asp 

with a wealth of critical information and also heightened our sense of responsibility. We began to understand 
that using the family's/child's interests, routines, rituals, and priorities was the venue for promoting the child's 
existing abilities and learning new skills. By providing therapy to the child and giving homework for parents 
to perform in our absence or embedding activities and exercises into daily life, we were actually disrupting 
well-established, meaningful learning opportunities (Raab & Dunst, 2004). We found that what we were 
doing or telling the parents to do was very often our priority not theirs. We also recognized that most of our 
therapy and recommendations did not take place within the context of naturally occurring activities. As we 
focused on the child as the direct recipient of our instruction/therapy we were sending the message that the 
child needed something that only we could do. Unfortunately, our efforts emphasized our importance and 
inadvertently diminished the significance of the fundamental role that families play in relation to child 
learning. 

As we continued to clarify our ideas and look for research to support or refute our practices, we found the 
Dunst (2000) article, "Revisiting rethinking early intervention," particularly useful. This article defines the 
framework for reconceptualizing our role as practitioners working in early intervention and especially in sup-
porting parents in natural learning environments. Based on considerable evidence about child learning and 
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Inclusion 
Conference 
December 3, 2005 

Wichita 
 
Families Together, Inc., 
a nonprofit which serves 
families who have a son 
or daughter with 
disabilities, is hosting a 
statewide inc lusion 

conference for parents, 
service providers, and 
educators at The Hyatt 
Regency in Wichita, 
Kansas. Stephanie 
Smith Lee, former 
Director of the Office of 
Special Education 
Programs in the U.S. 
Department of 
Education and 
nationally recognized 
disability parent leader 
and expert on special 
education, will give the 
opening keynote 
presentation: Promoting 
Inclusive Education, 
High Expectations, and 
Improved Outcomes for 
All Students. Breakout 
sessions will range from 
the newly reauthorized 
Individuals with 
Disabilities Education 
Act (IDEA) to Positive 
Behavior Support (PBS) 
planning. Call 1-888-
815-6364 or use the 
internet, 
www.familiestogetherinc
.org, for additional 
information and 
registration forms. 
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1) Inclusive of All Children and 

Connected to Their Lives 

When childrenÕs learning in 
school is linked to their lives outside 
the classroom, their interests are mul-
tiplied and they often seek additional 
opportunities to pursue related activi-
ties. Curriculum must thus embrace 
the classroom environment as a place 
in which children can find traces of 
their past experiences as well as their 
current interests, plans, and activities, 
emphasizing the need for connections 
and continuity among the children, 
their activities, and their multiple 
(home and school) contexts of their 
learning and development. 

Providing high-quality inclusive 
and heterogeneous classrooms pro-
vide the opportunity for children to 
learn from one another. Children have 
an opportunity to learn from and with 
others. They learn to accept and sup-
port one another, recognizing that 
everyone has something to give and 
receive, a preferred value in a de-
mocratic society.   

 
2) Challenging to Children and 

Adults 

The American Òobsession with 
self esteemÓ (Beane, 1997) has some-
how been interpreted to mean that 
children should be given more op-
portunities to succeed than to fail and 
that perhaps it would be in their best 
interest if we donÕt ask too much of 
them. This type of educational atti-
tude does little to capitalize on the 
vast learning potentials of children.  
An integrated curriculum respects 
childrenÕs capacities and motivation 
to learn by providing short and long 
term opportunities that matter and do 
not go on for no particular reason.  

Single subject classroom activities are 
selected to stretch childrenÕs imagina-
tions and problem-solving abilities, 
even as problems themselves invite 
children to work hard together to find 
solutions. Such a curriculum entails a 
more sophisticated understanding of 
mastery motivation than has previously 
dominated the field, with recognition of 
both the social and intellectual proper-
ties of the problem or task that are es-
sential to evoking the ÒI think I can!Ó 
response in young children (Hauser-
Cram, 1998). 
 

3) Communal and Collaborative 

Perhaps the most essential quality 
of an integrated curriculum is its com-
munal and collaborative nature. A ma-
jor role of the curriculum to create a 
classroom community is to promote a 
coming together of parents and teach-
ers, and therefore nurture the collabo-
rative and reciprocal relationships of 
the school and larger community.   

Establishing such a community is 
not an easy task. Parents and teachers 
face numerous obstacles to effective 
partnerships, including different inter-
pretations of parental versus profes-
sional expertise and a lack of adminis-
trative support for true parental en-
gagement within the cultural context of 
schools. These concerns are exacer-
bated in settings characterized by eth-
nic, socioeconomic, and political dif-
ferences regarding the aims and char-
acteristics of high-quality early 
childhood programs. In addition, teach-
ers are often hesitant to invite contro-
versy into discussions of the early 
childhood curriculum, especially when 
the contributions are from groups al-
ready suspected of having alternative 

Integrated EC Curriculum continues on page 5 



perspectives on how best to care for 
and educate young children. How-
ever, these types of discussions open 
participation in the negotiation of is-
sues of public concern that make for a 
much more vibrant curriculum in the 
end.   
 

4) Courageous 

As teachers help children solve 
social and intellectual problems, re-
spond to childrenÕs creative and 
emotional responses to classroom 
events, plan and implement projects 
that represent multiple learning op-
portunities for diverse learners, they 
are teaching young children powerful 
lessons in what and how knowledge, 
behaviors, and relationships are es-
sential to a safe and inclusive learning 
community.   

This interpretation of the cur-
riculum necessitates a recognition 
that virtually all pedagogical deci-
sions carry moral weight, including 
those required when teachers must 
balance their concern for accurate 
subject matter knowledge with con-
cern for the students, including but 
not limited to the process of learning.  
For a curriculum that integrates not 
only bodies of knowledge but also 
consumers of such knowledge, teach-
ers are faced with perhaps the most 
difficult task, go public with their un-
derstandings and hopes for children.  
This form of advocacy requires 
teachers to be skilled at observing and 
recording childrenÕs learning and be 
more willing to share their findings 
with others, each of whom is likely to 
have his or her own set of opinions 
and understandings. 

These four broad categories help 
educators to understand the Òessen-
tialsÓ of a truly integrated and appro-

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Try these Kansas 

Websites 

 
Kansas Reads to 
Prescholers 
http://skyways.lib.ks.us/o
rgs/kansasreads/ 
 
Kansas Parent 
Information Resource 
Center 
http://www.kpirc.org/ 
 
Kansas Children’s 
Cabinet and Trust Fund 
http://www.kschildrensca
binet.org/ 
 
Kansas Action for 
Children 
http://www.kac.org/ 
 
Kansas Reading 
Association 
http://www.kansasread.o
rg/ 
 
Kauffman Foundation 
http://www.kauffman.org/ 
 
Kansas Health 
Foundation 
http://www.kansashealth.
org/ 
 
Kansas State Literacy 
Resource Center 
http://literacy.kent.edu/%
7Ekansas/index.html 
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priate curriculum. Such a curriculum 
is based on the belief that children 
have the right to learn about what is 
of interest to them in a manner that 
insures that they will also develop 
those skills and understandings that 
are critical to their participation in a 
larger society. The curriculum ac-
knowledges the adults responsibil ity 
(parents and teachers) in the negotia-
tion of educational goals and strate-
gies that reflect common ground 
among diverse points of view, and it 
respects teachersÕ capacities to use 
what they are learning about children 
and what they believe in as catalysts 
for public conversations about the 
purposes of an early childhood edu-
cation.   

EditorÕs note: This article is a 
summary of a larger book chapter written 
by Rebecca S. New. For a complete version 
see: 
 
New, Rebecca S. (1999). An integrated 

early childhood curriculum: Moving 
from the what and the how to the why. 
In Carol Seefeldt (Ed.), The early 
childhood curriculum: Current 
findings in theory and practice (pp. 
265-287). New York: Teachers 
College Press. 
 

References: 

Beane, J.A. (1997). Curriculum 
integration: Designing the core of 
democratic education. New York: 
Teachers College Press. 

Hauser-Cram, P. (1998). I think I can, I 
think I can: Understanding and 
encouraging mastery motivation in 
young children. Young Children. 
53(4), 67-71. 

New, R. S., & Mallory, B. L. (1996). The 
paradox of diversity in early care and 
education. In E. J. Erwin (Ed.),  
Putting children first: Visions for a 
brighter future for young children and 
their families (pp. 143-167). 
Baltimore: Brookes. 

Reprinted with permission. 
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effective helpgiving as well as con-
siderable effort in changing our 
mental models and practices, we 
learned to: 
! Appreciate what children and fami-

lies can do instead of dwelling on 
what they can't; 
!  Build on parent knowledge and 

skills instead of creating depend-
ence on us as professionals; 
!  Help parents identify and access 

desired resources instead of as-
suming the need for and benefit of 
professional services; 
!  Recognize child and family 

strengths instead of emphasizing 
the problems; and 
!  Support family priorities and inter-

ests instead of dispensing profes-
sionally-driven recommendations. 

As we share these reflections and 
research evidence with therapists, 
teachers, and service coordinators we 
often hear statements such as, "Well, 
I know what I'm doing with the child 
is working," or "I can see that the 
child is making progress," and "I'm 
the only person with the skills and 
knowledge who can do what I do for 
the child." We counter these state-
ments (and many more like them) by 
asking questions to promote reflec-
tion about evidence-based practices. 
!  What evidence do you have that the 

intervention you're using or rec-
ommending works? 
!  What evidence do you have to dem-

onstrate that the child would not 
have made the same progress with-
out the intervention(s)? 
!  How does what you're doing ad-

dress the purpose of early interven-
tion, which is to promote parent 
competence and confidence in 
helping the child learn and grow? 

  

  

Kansas 
Fatherhood 
Summit 
 
March 19-21, 2006 
Wichita Marriott 
 
Cost: $25 for 
parent/caregiver 
$75 for practitioner 
 
Contact: Tammy Aguilar, 
Resource Development & 
Community Outreach, 
SRS/EES,  
785-368-6350, 
txa@srskansas.org 

!  How do you know if your inter-
ventions are consistent with child 
and family interests, priorities, 
and routines or if these interven-
tions have a negative impact and 
actually impede a family's ability 
to participate in interest-based, 
real-life activities? 

 
Our responsibility as practitio-

ners and service coordinators 
working in early intervention is to 
use available evidence to refocus 
the lens through which we have 
traditionally viewed and interacted 
with children with disabilities and 
their families. In doing so, we stop 
telling and doing and start listening 
and building the capacity of family 
members to support their child's 
development. As suggested by dis-
ciplines across the field of early 
intervention (Dinnebeil, McInerney, 
Roth, & Ramaswamy, 2001; Hanft 
& Pilkington, 2000), our role 
clearly emerges as a coach to the 
adults in the child's life to maximize 
their confidence and abilities so that 
child learning and development of 
new skills occurs naturally as a part 
of everyday life (Dunst, Hamby, 
Trivette, Raab, & Bruder, 2000). 
 
Excerpted from Shelden, M., &  Rush, D. 

(2005). Practitioner as coach: Our role in 
early intervention. American Association 
for Home-Based Early Interventions, 9(3), 
7-9, 11. Retrieved October 24, 2005, from 
http://www.coachinginearlychildhood.org/
nlerefocusing.php 

 
Reprinted with permission. 
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Did you know that Kansas pro-
vides a way for early childhood spe-
cial education and early intervention 
staff and families to have direct ac-
cess to research-based information in 
order to meet the needs of young chil-
dren?   

In late 1999, Kansas Inservice 
Training System (KITS) recognized 
the need for expanded access to in-
formation services in order to further 
the technical assistance that was of-
fered to Part B and Part C personnel.  
To meet this need, the Early 
Childhood Resource Center (ECRC) 
was written into the KITS grant and 
moved to its present location in 
Parsons. With the change of location 
also came the expansion of access to 
the holdings through the Internet.  The 
entire collection of resources can be 
searched, browsed and requested 
through online access. If youÕre not 
Internet savvy, our friendly personnel 
are more than willing to walk you 
through the process. 

Housed in Parsons, but serving the 
state, the ECRC is ready and waiting 
to help meet your information needs.  
The ECRC maintains a collection of 

All resources added to the Early Childhood Resource Center have met or exceeded requirements for being research-
based as defined in our collection development policy. For more information, check out website at 
kskits.org/ecrc/html/policy 
 

o Working in the Reggio way: A Beginner's Guide for American Teachers 
o What Do We Know about Early Childhood Education? Research Based Practice 
o Preschool Education Programs for Children with Autism (2nd ed.) 
o Brigance Preschool Screen I I  
o Getting the Most out of your Partnerships: Using Knowledge Management and Communities of Practice 
o Houghton Mifflin Pre-K: Where Bright Futures Begin (curriculum) 
o Educating Young Children: Active Learning Practices for Preschool and Child Care Programs  

 

New Materials Available for Check-out from the KITS Early Childhood Resource Center 

 
 

Contact ECRC: 

620-421-6550 ext. 1651 

800-362-0390 ext. 1651 

 

Email: 

resourcecenter@ku.edu 

 

web:  kskits.org/ecrc/  

 

fax:  

620-421-6550 ext. 1791 

Mailing address: 

2601 Gabriel 

Parsons, KS 67357 
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materials specifically focused on early 
childhood special education, and also 
has access to many academic data-
bases that allow us to provide litera-
ture searches on diverse research-
based topics relevant to the early 
childhood special education field. 

The ECRC is always willing to 
consider requests for specific items to 
add to our collection. A list of new 
items added is constantly updated on 
our website, or you can request to be 
emailed directly when new items are 
added. 

The ECRC continues to explore 
new ways to meet the information 
needs of the early childhood special 
education field, including using new 
technologies to deliver content more 
quickly and discussion forums around 
specific resources. If you have ideas 
or suggestions for ways the ECRC 
can meet your information needs, 
please donÕt hesitate to contact us.  
We are at your service! 
 
Ñ submitted by Tammie Benham, KITS 
Early Childhood Resource Center, 620-
421-6550 ext 1638 

  

  

WhatÕs New and WhatÕs Possible with Early Childhood 
Information Services 

 



 

Contact KITS by… 
 

…Phone: 

620-421-6550 ext. 1618 
800-362-0390 ext. 1618 

 
…Fax: 

620-421-6550 ext. 1702 
 

…E-Mail: 

kskits@ku.edu 
 
 

We’re on the Web! 

See us at: 

kskits.org 

Training for Early 
Childhood 

Professionals and 
Families 

Kansas Inservice Training System 
Life Span Institute at Parsons 
2601 Gabriel 
Parsons, KS 67357 

  

  

  

NON-PROFIT ORGANIZATION 
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PERMIT NO. 56 
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Recognition of Application of Best Practice  
 
Kansas Inservice Training System, Kansas State Department of 
EducationÕs Student Support Services, & Kansas Department of 
Health and EnvironmentÕs Infant-Toddler Services are requesting 
applications to recognize programs across the state that have 
incorporated innovative components of best practice into their 
programs. An amount of $1000 will be awarded to up to three 
Part C programs and up to five Part B programs identified as 
demonstrating best practices by a panel of early childhood 
professionals in our state. 
 
Applications have been mailed to all special education directors 
and Community Network coordinators and can be requested by 
contacting Robin Bayless at 620-421-6550 ext. 1618 or 
rbayless@ku.edu or applications can be downloaded at 
http:/ /kskits.org/html/bestpractice/ep.html.  
 
Applications must be postmarked on or before Friday, January 
13, 2006. The announcement of the recipients will be made 
during the general session at the KDEC Conference in Overland 
Park, March 2, 2006. 


